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Welcome to the ESSENTIAL© Program
. . . and the “Most Commonly-Asked Questions”

This booklet is intended to provide parents, social workers, and our community with answers to frequently asked 
questions regarding the ESSENTIAL© Program, its philosophy, purpose and content.  It can serve as an overview of the 
ESSENTIAL© Program, or it can be used in conjunction with materials, training manuals, activity guides, group modules, 
and Charles Hall program handbooks.

The ESSENTIAL© Program seeks to teach adolescents, teenagers, and adults behaviors that build and maintain 
self-respect, personal integrity and character.  Principles, concepts and skills that develop such character traits as self-
control, responsibility and respect for others are among the benefits of teaching this program curriculum.  An extensive 
study of the impact of The ESSENTIAL CURRICULUM© on children’s behavior by the Ewing Marion Kauffman Foundation 
demonstrated conclusively that children taught the curriculum were better able to:

Admit errors, accept consequences, correct their errors and learn from them;
Properly separate emotion from reason, and use the skill of reasoning to demonstrate self-control and 
self-discipline;
Take responsibility for their own actions and learn to fulfill their true responsibilities; 
Give equal weight and respect to their own rights and the rights of all others.

After receiving a major grant from the Bush Foundation (MN), Charles Hall Youth Services and The Teel Institute 
completed a multi-year program research study to determine the curriculum’s effectiveness in the residential foster 
care setting.  This study, too, evidenced conclusively that foster care youth taught the ESSENTIAL© Program and its four 
principles of self-esteem were better able to:

Use mistakes as an opportunity to learn and grow and that consequences, too, can serve an important role in 
helping learn the correct behavior and practice it;
Understand that self-control recognizes that emotions can trick you into doing something that would not be the 
right thing to do; thus, the thinking brain often must override the emotional brain to avoid making a mistake;
Responsibilities are important and we need to understand what truly are our responsibilities;
A right is something that is universal; if it is not a right for all persons, then it is a privilege.

A goal of the ESSENTIAL© Program is to teach youth to use introspection to discern:
What am I thinking?
What am I feeling?
How did I respond (behavior)?

Focus is given to naming the mistake, doing the correction, practicing the correction, and moving forward.  Key 
for youth is:  1) Admit the mistake; 2) Be willing to accept the consequence; 3) Correct the mistake; 4) Dwell on the 
correction - not on the mistake.  These are the ABC’s of correcting a mistake.

Questions or comments about this booklet or requests for more information should be directed to:

Charles Hall Youth Services
PO Box 1995 
Bismarck, ND  58502
(701) 255-2773, ext. 304

Credits:  Definitions, Webster’s New Collegiate Dictionary
Discussion of terms and concepts collaboratively written by Sue N. Teel; Leslie Teel Dunn, PhD; and Gayla Sherman, MSW.

Copyright:  Sue N. Teel, 2001.  All rights reserved.
Charles Hall Youth Services, 2008.
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CHARACTER • INTEGRITY • SELF-RESPECT
What do we really mean by character, integrity and self-respect?

Q. What do you really mean 
           by character?

A.  Character is defined by some  
            as “knowing the good, doing 
the good, and loving the good.”  The 
dictionary defines it as “the complex 
of mental and ethical traits marking 
and often individualizing a person, 
group or nation;” also, “moral 
excellence and firmness.”

Regardless of any specific 
definition, character is understood 
by most to address that part of 
every human being which grapples 
with and resolves issues of right 
and wrong, virtues and values.  
Increasingly, teachers are being 
asked to cope with character in 
the classroom; violence, bullying, 
cheating, substance abuse, exclusion, 
and other negative behaviors are 
driving educators to address the 
character of their students.  Indeed, 
very little learning of academics 
can happen in classrooms where 
students feel physically and 
psychologically unsafe.

Physiologic studies have shown 
that classroom climate is an 
important function in academic 
achievement and learning.  Any 
environment is either conducive to 
positive interaction and exchange 
or it is not.  The “morality” of 
the environment depends solely 
on the attitudes, values and 
behaviors – the character – of 
its students, teachers, parents, 
administrators.  Environment has 
direct impact on its inhabitants and 
vice versa.  Therefore, we ignore 
the development of character in 
our schools, our residential care 
environments, and other settings 
at our own peril, as too many 
incidences of violence today so 
poignantly illustrate.

Q. What is integrity?

A.     In its work over several  
            decades,  the Teel Institute 
studied the concept of integrity and 
developed a new psychological theory 
named “Integratism.”  This concept 
and its accompanying principles were 
transferred into the residential group 
home environment at Charles Hall 
Youth Services beginning in 2006 to 
see if what the Institute knew could 
be transferred into an environment 
outside of the academic classroom.  
Integratism defines genuine integrity 
in a deeper and more complex 
way, combining its three dictionary 
meanings as follows.

First, “integrity” means “an 
unimpaired condition, or soundness.” 
According to the theory of 
Integratism, this meaning of integrity 
refers to the psychological security 
or safety that enables children and 
adults to lead healthy, productive, and 
well-adjusted lives.

Second, “integrity” means “a firm 
adherence to a code of moral values.”  
In Integratism’s theory, this meaning 

refers to people’s character and moral 
competency – the ability, not only to 
distinguish between right and wrong, 
but the willingness to stand by what 
is right and refusal to willingly and 
knowingly do what is wrong.

Third, “integrity” implies “a state 
of wholeness or completeness.”  
Integratism promotes the notion that 
an individual human being’s mental 
and emotional well-being – a person’s 
“wholeness” – is dependent on one’s 
view of oneself as not only capable, 
but also worthy.  This describes a 
person with genuine self-esteem.  
One’s character is an integral part 
of one’s psychological soundness, 
one’s self-respect, and one’s capacity 
to cope appropriately with life’s 
circumstances.

Q.    What is self-respect, or 
           self-esteem, and why is it 
important?  Are they the same 
thing?

A.     Self-respect and self-esteem
             may be used synonymously.  
They are best defined as one’s own, 
realistic, positive, inner valuing of 
oneself, based on genuine striving 
to become a more capable and 
worthy person.  The word “capable” 
refers to one’s practical ability and 
competence.  The word “worthy” 
refers to one’s ability to act in a 
manner that is consistent with such 
concepts as honor, honesty, morality 
and justice.

Self-respect does not depend on 
outer circumstances.  When we have 
real self-respect, we stand firm in 
the conviction that neither success, 
nor the lure of success, can tempt 
us to give up the high standards that 
keeping our self-respect demands 
of us.  With real self-esteem, no 
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adversity, no disappointment, no 
failure, however great, can ever rob 
us of the enduring inner conviction 
that our lives are worth living and 
our values are worthy of the highest 
regard.

Self-respect is independent of 
the opinions of others.  Persons of 
real self-respect may choose to care 
about, listen to, be influenced by, or 
value others’ opinions of them and 
their actions, but they understand 
and live by the knowledge that self-
respect does not have its source in 
the judgments of others.

Self-respect is independent 
of intellectual endowment, 
economic and social advantage or 
disadvantage.  There is no one path 
which leads to a fulfilled life and to 
self-respect.  Any so-called advantage 
can be as much a detriment as a help 
in life, and any so-called disadvantage 
can be as much a help as a detriment.  
Each individual must chart his or her 
own course, and it is not the point 
of departure which determines the 
ability to enjoy the psychological 
security of self-respect.  It is the 
effort that goes into the voyage that 
determines its quality.  Self-respect 
cannot be given.  It must be earned.

With genuine self-respect, every 
individual is much more apt to find 
happiness, to be content, to be better 
adjusted, and to achieve greater 
success.  It is, however, important to 
note that there is only one guarantee 
that comes with genuine self-
respect.  With it, one is assured of 
psychological security, because with 
it, one respects one’s own life, and 
the living of it, to its fullest and best.

Q.   What are the signs of low
           self-esteem?

A.    A person with low self-esteem
           exhibits certain behaviors, 
actions, and attitudes that are 
hallmarks of a low sense of self-
valuing.  Look for the following:

An inability or unwillingness to 
recognize or admit mistakes;

A resistance to accepting the 
consequences of errors and 
mistakes;

The behavioral expression of 
excessive guilt when mistakes 
are made, or when performance 
doesn’t meet expectations;

An inability or unwillingness 
to accept responsibility for 
possessions, actions, duties, or 
obligations;

An excessive and inappropriate 
sense of obligation for the 
responsibilities of others;

Frequent emotional outbursts, 
exemplifying a lack of self-
control about events or 
happenings; 

A lack of trustworthiness;

An excessive dependence on 
the opinions or commendations 
of others; an excessive reliance 
on the praise or recognition 
of others to justify a good 
performance;

The constant need for attention 
and recognition;

The use of “put-downs,” 
criticism, teasing, or bullying of 
others;

The need to win at all costs in 
order to feel successful, even at 
the expense of others;

The inability to stand up for 
oneself, in age-appropriate 
circumstances or conditions.

It is easy to see that a lack of 
genuine self-regard, self-respect, or 

self-esteem can lead to significant 
problems in and among people, and 
that an underlying lack of self-esteem 
can seriously affect our psychological 
and emotional well-being.

Q.   So exactly how are
        character education and
self-respect related?

A.    This is an extremely important
               concept, and one that has 
caused confusion in the fields of 
psychology and education for quite 
some time.  We have confused the 
concepts of self-image, ego, conceit, 
and pride, which may or may not be 
legitimate, with genuine self-respect 
or self-esteem.  For example, the 
thief who successfully robs a store is 
proud of himself.  He thinks well of 
himself.  He is satisfied with himself, 
as he achieved his goal.  While the 
thief, legitimately, can view himself as 
capable, he cannot legitimately view 
himself as honorable, just, or fair.  The 
thief’s self-respect is compromised.  
Whether he admits it or not, the thief 
cannot make a realistic assessment of 
himself, through the act of stealing, 
as worthy.  Self-esteem depends on 
our being able to view ourselves 
truthfully and realistically as both 
capable and worthy.  Our view of 
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ourselves as worthy depends on 
our being able to view ourselves 
as persons of character, exhibiting 
behaviors and holding values that are 
consistent with moral principles such 
as fairness, honor, justice, respect 
for the rights of all people, and 
caring.  Thus, self-respect cannot be 
separated from character, that which 
builds genuine self-respect must 
be based on character and moral 
development.

Q.   Can things like character,
            integrity and self-respect 
 really be taught, or are they 
just part of one’s personality?

A.     Integrity, character, and self-
                respect are not like riding 
a bicycle:  once learned, never 
forgotten.  They must be earned 
and re-earned countless times in a 
lifetime.  We can expect that they 
will be challenged continuously – 
numerous times often in a week or 
even a day.  These are “subjects” that 
must be understood – their essence, 
source, principles, related knowledge, 
constructs, definitions, antitheses 
and conditions.  Integrity, character, 
and self-respect therefore must be 
taught carefully and systematically.  
Imagine trying to teach mathematics 

without a teacher’s guide, a scope 
and sequence, lesson plans, and 
specific opportunities for guided 
and independent practice.  How 
good would the student be in 
mathematics?

So it is with character education.  
Character is not “caught,” as many 
popular programs might have us 
believe.  Modeling is important, but 
insufficient.  If we do not take the 
time, trouble, and effort to carefully 
and consciously teach character, we 
leave to chance its development 
and must not be surprised by the 
consequences.

Q.   How early can we begin
        to develop character and
self-respect?  Is it ever too late 
to develop them if they have 
been damaged severely?

A.    The development of character
               and self-respect begins as 
early as one’s first interactions and 
relationships.  How we speak to 
children, what we emphasize, what 
we reward, how we view mistakes 
and failures, what we model – all 

contribute in the earliest years to the 
development of both self-respect 
and self-image.  Although definitive 
research is still ongoing in this area, 
character and self-respect appear 
to develop in discreet stages, with 
specific characteristics.

Conversely, since character and 
self-esteem are earned and not 
given, it is never too late to learn, 
understand or develop the capacity 
to earn them.  The principles of 
character and self-respect apply to 
people of all ages and of all cultures 
– of all religions and of all socio-
economic backgrounds.  We all work 
to earn our self-respect throughout a 
lifetime, so it can never be “too late.”  
However, like many other skills, the 
earlier begun, the more successful 
the endeavor.  With regard to children 
or adults whose character or self-
respect has been damaged severely, 
it will take more work and more effort 
to “undo” the previous learning and 
rebuild even the most basic sense of 
values and of self-esteem.  As with 
many things in our lives, it is harder 
to “unlearn” habits, behaviors, and 
attitudes than it will be to learn them 
from early on.
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THE ESSENTIAL© Program
What is ESSENTIAL©?

Why should it be taught to children in residential foster care?

Q.   What is the ESSENTIAL©

            Program?

A.    ESSENTIAL© is curricula for  
           social welfare professionals, 
teachers, direct care workers, and 
others who are significant in the 
lives of young people designed to 
help them earn a legitimate sense 
of self-respect and self-regard.  The 
ESSENTIAL© Program is based on the 
notion that a lack of self-respect, 
and therefore a lack of character, 
is at the root of many of the 
problems we face as a society today 
– challenges like suicide, senseless 
violence, irresponsible pregnancy 
and parenthood, under-achievement 
in school, and many other issues 
with which we and our community’s 
children struggle to cope.

Multiple years of intensive 
research demonstrate that the key 
principles, concepts, and skills of 
ESSENTIAL©, when taught in the 

classroom, result in children who are 
more responsible, more respectful, 
more willing and able to learn, more 
willing to correct a mistake, less afraid 
of making mistakes, more empathetic, 
and many other attributes that are 
crucial for learning, for psychological 
security, and for productivity.

The ESSENTIAL© Program at 
Charles Hall Youth Services includes:  
1) community-based curricula; 2) 
caregiver training materials; and,  
3) customized materials and 
approaches for residential staff, 
social workers, counselors, and 
other youth-serving professionals 
who work with small groups and 
with individual children in the 
residential foster care setting.  In 
addition, parent and mentor training 
materials and interactive, hands-on 
learning materials for adolescents 
and youth in care are foundational 
to implementation of ESSENTIAL© in 
the residential setting.  At the heart 

of the ESSENTIAL© Program is an 
understanding that adults must teach 
the principles of genuine self-esteem 
to children so that they have the 
opportunity to earn and develop 
self-respect that comes through self-
awareness of feeling, thinking, and 
resulting behavior related to the four 
principles of ESSENTIAL©.

Q.   Why is implementation
            of the ESSENTIAL©

Program so important in  the 
residential foster care setting?

A.    The ESSENTIAL CURRICULUM©

               began in order to determine 
what skills, behaviors, and attitudes 
are absolutely essential to learning 
in the classroom and to being 
successful in the academic setting 
with teachers and students.  Early 
research in ESSENTIAL© demonstrated 
that, in order for students to learn 
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to read, write, spell, do mathematics 
and science, and all the other basic 
learning that should happen in 
the classroom, students needed 
to have an understanding of, and 
more importantly, be able to 
demonstrate in their behavior, the 
following concepts, which in turn 
lead to actions which are indicators of 
character:

	Children must take 
responsibility for their part 
in the learning process 
(responsibility);

	Being in control of themselves 
– not acting wildly or out-of-
control – maximizes children’s 
ability to learn (self-discipline 
or self-control);

	Relationships in the school 
community – classmates, 
teachers, and others – must 
demonstrate a fundamental 
respect for everyone’s rights 
and responsibilities (respect);

	Learning takes effort, and 
continuing to give a good effort 
– continuing to try even when 
things are hard – is important 
to learning and succeeding 
(effort, perseverance, 
determination);

	Doing what one knows to be 
right is more important than 
doing what one feels like doing 
(self-control);

	Thinking before acting is more 
likely to result in a good choice 
than just acting on emotion 
(emotional intelligence, 
self-discipline, delayed 
gratification);

	Making mistakes and correcting 
them is one of the best ways 
that everyone learns and 
grows to be better (tolerance, 
perseverance, learning, 
honesty);

	Liking, trusting and respecting 
oneself enables one to feel 
secure enough to be able to 
learn new things.

These outlooks and attitudes, 
translated into behavior, are 
the prerequisites to learning 
anything in the classroom.  The 
ESSENTIAL CURRICULUM© is used 
in most classrooms as a classroom 
management system, and ESSENTIAL© 
classrooms and schools have reported 
over recent decades fewer disciplinary 
issues, better relationships among 
students, better relationships 
between students and teachers, and 
greater success and learning for more 
students in the classroom.

In November 2005, Charles Hall 
Youth Services began an intentional 
program partnership with the Teel 
Institute for the Development of 
Integrity and Ethical Behavior (Kansas 
City) to create the ESSENTIAL© 
Program, which now serves as 
the cornerstone of the Charles 
Hall Experience for adolescents 
and teenagers in residential care.  
Using what was learned through 
programming in classrooms across 
the Midwest and other communities 
in the United States, Charles Hall 
Youth Services and Teel Institute staff 
designed and began implementation 
(March 2007) of new ESSENTIAL© 
programming in the residential foster 
care setting.  

Charles Hall Youth Services 
desired to move from an adult-
centered, punitive program model 
to a strengths-based model with an 
emphasis on teaching critical life skills 
and behaviors to young clients.  Over 
a four-year period, programming was 
evaluated, modified, and expanded 
to result in the current ESSENTIAL© 
Program now foundational to the 
Charles Hall Experience.  

The partnership project was 
extremely successful in terms of an 

overall shift in the culture of the 
organization and in terms of specific 
outcomes for both youth and staff.  
Significant findings included:  increase 
in staff’s ability to respond to youth 
with respect, encouragement, 
and empathy; increase in staff’s 
ability to help youth learn and take 
responsibility for correcting their own 
behavior in the future; deliberate and 
conscious incorporation of teaching 
activities that build self-respect in 
youth into agency programs; and, 
improvement in youth behavior 
and self-esteem.  In 2010, the new 
program and statistical research 
which detailed its effectiveness 
were featured in the international 
professional journal, RECLAIMING 
CHILDREN AND YOUTH (Vol. 19, Issue 
1, Spring 2010). 
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Q.   What is meant by a
          “principle” of character  
or self-respect?

A.    Principles, as opposed to rules,
                   hold true under varying 
circumstances and over time.  The 
dictionary defines a principle in the 
following ways:

1. The ultimate source, origin, or 
cause of something;

2. A fundamental truth, doctrine, 
or motivating force upon which 
others are based;

3. A rule of conduct, especially of 
right conduct;

4. A law of nature by which a 
thing operates;

5. Integrity, uprightness.

Four basic principles lie as 
cornerstones of morality, character, 
and self-respect.  These principles 
are unerring guides to behavior, 
which, when followed, enable us to 
live as individuals of high capability 
and high integrity.  These principles 
are as true today as they were 
thousands of years ago and will be 
thousands of years from now.  They 
are the behavioral source, origin, and 
cause of character and of genuine, 

legitimate self-respect.  These four 
principles are about the person’s 
integration and understanding 
of the importance of mistakes, 
self-control, responsibility, and 
rights.  These guiding principles 
underlie healthy psychological 
development, and they operate 
within the human condition 
and are applicable to all people 
regardless of socioeconomic 
background, culture, race, gender, 
age, or personal circumstances.

Q.   What, exactly, does
          ESSENTIAL© actually 
teach?

A.    The future holds many 
           challenges that we want 
children in foster care to meet 
successfully.  We must arm them 
with the tools that they need to 
cope with the world in which they 
live.  For children in foster care, 
this world is most often chaotic 
and fragmented.  ESSENTIAL© 
seeks to provide a supporting 
foundation for healthier 
development of troubled children 
– in the foster care setting, at 
school, and in the community.

The ESSENTIAL© Program teaches  four 
key principles and related concepts 
and skills that are required to earn and 
maintain self-respect and integrity.  
Youth learn and apply the knowledge 
that they learn regarding themselves 
and their self-respect to their behavior 
and their experience in the Charles Hall 
residential setting.  ESSENTIAL© most 
often is taught through themes, stories, 
games, activities and manipulatives that 
self-respect is an earned inner valuing of 
oneself as a capable and worthy person.  
Conversations with youth are intentional 
and consistent.

Over a decade of research supports 
that teachers, children, parents and 
providers benefit from knowing and 
using these principles.  These simple, 
yet powerful, principles make a huge 
difference in how children and adults 
understand themselves and their 
behaviors.  The four principles are:

PRINCIPLE 1:  Errors are one of the best 
ways human beings have of learning 
and growing better.  

We must always endeavor to 
admit our mistakes, accept their 
consequences, and most importantly, 
to correct the mistake in order to grow 
better and stronger.  We must strive to 
remember the correction, rather than 
dwell on the mistake.

No one should set out deliberately 
to make errors, but mistakes are, both 
regrettably and happily, a fact of life.  No 
one is exempt from making mistakes in 
our efforts to do, accomplish, or manage 
things and events in our lives, or in our 
relationships with others.  We must 
teach ourselves that what we do to 
correct our errors is truly the important 
learning opportunity that comes with 
each mistake.  A sense of capability 
is developed by successfully meeting 
challenges and difficulties.  A sense of 
tolerance and forgiveness is developed 
by understanding the nature of mistakes.  
Growth comes from the ability to 
reach out and try new things without 
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excessive anxiety, fear, or guilt.  
Use of this principle also leads to 
perseverance and honesty.

PRINCIPLE 2:  The differing roles 
of reason and emotion must be 
recognized and used correctly.

Emotions, in and of themselves, 
are neither good nor bad.  They are 
reactions to events or circumstances.  
How we act on our emotions, 
however, can lead to consequences 
which may be good or bad.  

Sometimes, emotions can lead 
us into inappropriate behavior or 
action.  They are not always proper 
guides to action.  Stopping to think 
in a situation where emotions 
are dominant, separating rational 
thought and reason from emotions 
and choosing a prudent or wise 
course of action – using self-control 
– can save us from undesirable, 
inappropriate, or even wrong 
behavior or actions.  Integration of 
this principle into one’s life results 
in emotional intelligence, moral 
courage, and self-discipline.

PRINCIPLE 3:  We must all strive 
to fulfill the things in our lives for 
which we are truly responsible.

To genuinely earn a sense of 
self-respect, we must do those 
things for which we are responsible.  
Accepting responsibility builds a 
sense of capability and worthiness 
in each of us.  However, self-respect 
suffers if we refuse to accept our 
own responsibilities, or if we accept 
responsibilities that rightfully 
belong to another.  Distinguishing 
between the responsibilities that 
are ours and those that are not, 
and fulfilling those responsibilities 
and obligations, builds capacity, 
independence, self-sufficiency, and 
self-reliance.

PRINCIPLE 4:  Equal weight and 
respect must be given to our own 
rights and to the rights of others.

Many times, there is confusion 
and conflict between needs, rights, 
desires, and privileges.  To earn and 
maintain self-respect, we must be 
willing to give equal weight to the 
rights of others and to our own.  If 
something is truly a right, it should 
be equally shared by all members of 
the group, and self-respect suffers 
if we are not able to stand up for 
our own rights, and if we abuse 
the rights of others.  In the Charles 
Hall Experience, children learn to 
distinguish their needs from their 
desires from their rights.  They also 
learn the concept of empathy, which 
is a skill critical to implementing the 
rights principle.  

The ESSENTIAL© Program uses 
daily situations where youth apply 
problem-solving and thinking skills in 
order to practice making appropriate 
choices where their own rights and 
the rights of others are concerned.  
Practice of this principle results in 
honesty, caring, empathy, moral 
courage, respect, and decreased 
victimization.

In addition to the above four 
guiding principles, the ESSENTIAL© 
Program assists youth in developing 
character traits, life skills, and 
values such as:  goal-setting, 
empathy, introspection, appreciation 
of individual differences, the 
significance of taking pride in one’s 
best effort, and moral problem-
solving.

             

These principles are universally 
applicable in every segment of 
society.  ESSENTIAL© does not 
teach values; the principles above 
are not the same as values – such 
as honesty, kindness, cleanliness, 
patience, punctuality, etc.  Principles 
differ from values in that they are 
abiding and do not change with 
circumstances or time.  Principles are 
universal, in that they apply under 
every situation and not just under 
certain conditions.  Principles can 
be carried to the extreme without 
causing damage or becoming 
inappropriate in their application.
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The ESSENTIAL© principles are 
universal and basic to human beings.  
Children cannot function in the world 
of their peer group, the classroom, the 
competition arena, or the group home 
environment successfully without 
knowledge of these principles and 
how to translate them into behavior.

Additional skills and content topics 
taught in the Charles Hall Experience 
include:

• Empathy
• Understanding
• Healthy Friendship
• Appreciation of uniqueness and
   similarities among individuals
• Caring
• Effort
• Moral problem-solving
• Goal-setting
• Persistence
The last topic – persistence – has 

been found by the Search Institute 
(MN) to be the most important 
character attribute that can determine 
whether a child will mature into 
adulthood successfully and with 
resiliency.

Q.   How does the program
          interface with what is
called “values education?”

A.    ESSENTIAL© should not be
           classified as a values 
education program.  However, 
ESSENTIAL© will develop values 
and character because one of its 
underlying assumptions is that, in 
order to earn and maintain self-
respect, one must be a person of 
character and integrity, a worthy 
person, or a “good” person – a 
person of character.

The ESSENTIAL© Program 
teaches fundamental principles 
that underlie one’s ability to be 
worthy, and the processes by which 
one can demonstrate oneself to be 
a person of integrity.

ESSENTIAL© can be adopted as 
a character education program, 
because it does not need to 
address the exceedingly sensitive 
and difficult question of “whose 
values, or what values, should we 
teach?”

Q.   How is the ESSENTIAL©

          approach different from
other self-esteem programs?

A.    In the late 1960s and through
              the 1980s, schools were flooded 
with innumerable programs designed 
to empower, praise, positively 
reinforce, and in other words boost 
the self-esteem of children.  Few, if 
any, made a measurable difference.  In 
many ways, they actually harmed our 
nation’s children by implying that self-
esteem could be claimed under any set 
of circumstances, regardless of one’s 
behavior, actions, attitudes, values, 
or performance.  The ESSENTIAL© 
Program demands of children their 
best performance, their best effort, 
and their adherence to the single most 
important standard or value – that they 
try their best to become more capable 
and more worthy as human beings.

By addressing self-esteem as 
something that is conditional, 
something that is earned, and 
something that is intrinsic and not 
tied to outer circumstances or to the 
opinions of others, it moves us away 
from the popular notion that self-
respect can be bestowed or given to 
children by adults through increasing 
amounts of praise, inattention to 
poor performance, and positive 
reinforcement of inconsequential or 
superficial behaviors.  ESSENTIAL© 
disagrees with critics who believe that 
the need for self-esteem is unimportant 
to success in school, but it is firmly 
rooted in the belief that we have been 
seriously mistaken in the methods 
previously used to develop self-esteem.

Self-esteem is the most important psychological need for any person.  It cannot be given – it must 
be earned for oneself by thinking and doing what is right.  Then, people have earned the right to feel 

good about themselves and their relationship to others and their world. . . .
Gayla Sherman, Co-Executive Director, Charles Hall Youth Services
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Q.    Why do we need a
           program or separate
curriculum to teach character 
and self-respect? Isn’t 
modeling and creating a caring 
environment enough?

A.    Modeling of the principles and
            behaviors taught in the 
ESSSENTIAL© Program has proven 
to be insufficient to instill these 
behaviors in adolescents and 
teenagers in residential foster 
care.  While many people, including 
educators, debate the fact that young 
people today are vastly different 
from young people of years ago, 
it is a certainty that we have in 
our residential setting and school 
classrooms youth who come from 
largely different family backgrounds 
and circumstances.  These differences 
create a lack of homogeneity in 
our youth, not only with regard to 
academic capabilities and knowledge, 
but particularly with regard to the 
values, behaviors, and attitudes 
with which they enter our care at 
Charles Hall.  These differences create 
a critical need for some common 
ground, some way to bridge the 
gap created by the differences in 
experience, to create a commonly-
held norm in terms of behavior, in 
order to be able to teach and provide 
learning opportunities for youth in 
residential care to experience success, 
growth, and a feeling of competence 
and healthy independence.

There is an increasingly clear, 
demonstrable need for young 
people to learn systematically and 
carefully the content, knowledge, 
constructs, and skills required to 
develop self-respect and integrity to 
meet the challenges of their ever-
changing worlds.  Rates of suicide, 
violence, substance abuse, and 
other critical social issues continue 
to increase at alarming rates.  Other 

strategies, such as informational 
programs, “scare” programs, public 
service, celebrity advocacy, and 
even mentoring programs have been 
singularly unsuccessful in lowering the 
incidence of these self-destructive and 
distressing behaviors.  

A new approach is needed – an 
approach that will equip children to 
make appropriate choices based on 
programming that meets problems 
from the “inside out,” rather than from 
the “outside in.”

Q.   Who developed The
          ESSENTIAL CURRICULUM©?

A.    The ESSENTIAL CURRICULUM©

              was developed by a Kansas 
City educator named Sue N. Teel.  
Specializing in elementary education 
and reading, Teel developed over 25 
years of classroom experience, and 
with the help of other educators, a 
program that was highly successful 
in her classroom.  Funded originally 
by a grant from the Kemper, Francis, 

Deramus, and Garney Foundations 
of Kansas City, Missouri, Teel left the 
classroom to translate her teachings 
into curricular programs that could 
be replicated in classrooms and 
schools other than her own.  The 
Ewing Marion Kauffman Foundation, 
also of Kansas City, adopted the 
program as a pilot project from 
1991-1996, during which time it was 
extensively tested for effectiveness 
with over 4,000 elementary 
school students and teachers.  The 
Integratism Foundation (1985) 
became the Teel Institute in 1995, 
which carried out additional research 
in children’s moral development and 
disseminated programming in this 
area.  The Institute trained hundreds 
of classroom teachers, counselors, 
parents, business leaders, after-
school care providers, early 
childhood educators, volunteers, 
social workers and youth-serving 
organizational leaders, and provided 
educational tools and materials for 
application in these various settings.  

11



This program benefited from 12 
years of formal, extensive research 
for effectiveness, with over 1,500 
students in controlled studies in 
schools serving highly diverse 
populations of students.  Results 
identified meaningful and significant 
positive changes in students’ behavior 
including gains in willingness to admit 
mistakes and work on corrections, 
ability to stand up appropriately for 
one’s own rights, respect for the 
property of others, persistence and 
effort to complete tasks, self-control, 
empathy for others, willingness to 
accept responsibilities, and ability 
to work without disrupting others.  
Study results also demonstrated 
significant decreases in inappropriate 
attention-seeking behaviors, 

submissiveness with peers, 
exaggerated or inappropriate self-
blaming, bossiness, bullying, and 
physical aggression.  In some schools, 
suspensions and other disciplinary 
actions were reduced by over 85% in 
as little as one year.  

ESSENTIAL© has been proven in 
carefully-researched, objective studies 
to decrease the behaviors that lead 
to violence and disruption in settings 
such as school classrooms, as well 
as to significantly increase the pro-
social behaviors such as responsibility, 
self-discipline, goal-accomplishment, 
cooperation, problem-solving and 
more.

The mission of The Teel Institute 
for the Development of Integrity 
and Ethical Behavior was to develop 

educational programs that promoted 
healthy moral development, 
character, and self-valuing in children 
and adolescents.  The Institute’s 
vision was that all children find within 
themselves the ability to reach their 
highest potential for capability and 
goodness, psychological security, and 
inner well-being. 

In November 2005, Charles Hall 
Youth Services began its journey 
with the Institute to train in the 
philosophy and concepts of the 
ESSENTIAL CURRICULUM©.  Then in 
2007, the partnership began to design 
ESSENTIAL© programming specific to 
the residential foster care setting.  The 
Teel Institute provided consultation, 
training, program components, and 
evaluation for two years of formal 
implementation of the project (March 
2007 - March 2009), while “Charles 
Hall staff did the ultimate hard work 
of changing their attitudes, beliefs, 
and behaviors,” states Dr. Leslie Dunn. 

Q.    What does the 
           curriculum look like?  
How are these abstract 
principles taught to adolescents 
and teenagers in residential 
foster care?

A.    Many of the principles and  
           ideas in ESSENTIAL© are 
indeed very abstract – but so is the 
idea of mathematical processes.  
According to sound educational 
practice and what we know about 
how the thinking process develops 
in children, the ESSENTIAL© Program 
uses concrete ways to teach abstract 
ideas.  Staff use interactive games 
and activities, journaling with youth, 
individual thinking activities, writing 
exercises, construction exercises, 
concrete symbols and goals achieved 
within Charles Hall’s Gear Program, 
and many other developmentally 
sound teaching methods to teach the 
constructs of the program. 

12



A little bit of history . . .

One of the most important things 
that Charles Hall Youth Services did, 
beginning in 2006, was to radically 
overhaul the negative points 
and levels system used by many 
residential foster care agencies to 
track behavioral progress of youth.  
At Charles Hall in years prior to 
2006, youth accumulated points 
according to their behavior; points 
were deducted for “bad” behaviors 
and regained for “good” behaviors.  
Accumulation of points allowed 
them to move up to different 
“levels,” with associated privileges.  
Point deductions allowed staff to 
remove privileges as punishment 
and require youth to start again at a 
lower level of programming.

With ESSENTIAL©, points have 
been abandoned and a process 
was created by which youth apply 
for more freedoms, privileges 
and responsibilities in a phased 
system of five different “gears” 
ranging from Orientation to 
Honor Gear.  The applications 
that youth fill out to apply for the 
next gear level are self-reflective, 
require collaborative work with 
a supervising adult or residential 
staff, and address a youth’s self-
evaluation of the fundamental skills 
ESSENTIAL© teaches and staff work 
to assist youth in developing.  Gear 
applications are a teaching strategy 
in their own right, as well as a lesson 
in introspection.  Staff as resident 
life coaches, social workers, and 
other professionals, help youth to 

be successful in moving forward as 
the result of the youth’s behavior 
and their ability to self-reflect and 
self-analyze, rather than having staff 
set a youth up to lose points and be 
“busted” as punishment to a lower 
level.

Charles Hall youth not only 
learn about the four principles of 
self-esteem, but also they practice 
the skills that are required to 
integrate these principles into their 
daily living and relationships.  The 
ESSENTIAL© Program at Charles 
Hall Youth Services is spiral in 
nature, as the program presents 
the same concepts over and over 
again, but with increasing levels of 
sophistication and depth, according 
to each youth’s gear level, age, and 
individualized programming.

13



Q.   How was the research
          done to demonstrate that 
the program is effective and 
really makes a difference for 
children?

A.    The pilot work done on
            ESSENTIAL© used a controlled 
study design in which a group of 
children received the program, 
and a similar group of children 
did not receive the program.  The 
Teel Institute tested the program 
in a variety of schools – including 
parochial, public, private, privileged, 
inner city, and suburban – in a 
longitudinal study.  Teachers were 
categorized as high, medium, and low 
users of the program.

In addition, with the Charles 
Hall and Teel Institute partnership, 
ongoing evaluation coincided with 

OUTCOMES AND EFFECTS – WHAT THE 
RESEARCH TELLS US

Does the program really work?

formal implementation (2007, 2008) 
of the new ESSENTIAL© Program.  
Both Charles Hall Youth Services and 
The Teel Institute determined:  1) 
what information would be evaluated, 
2) how and when evaluation would 
take place, 3) what methods would 
be used for data collection, and 4) 
how the data would be disseminated.  
Charles Hall Youth Services collected 
program data, Teel Institute staff 
reviewed and tabulated all data 
collected, and Dr. Leslie Dunn 
communicated research results at the 
close of the study (2009). 

The success of Charles Hall’s 
ESSENTIAL© Program was and 
continues to be evaluated using three 
pre-post assessment criteria:  changes 
in staff self-evaluations of those 
things determined to show whether 
ESSENTIAL© was evident in day-to-
day residential and administrative 

operations; changes in youth 
behavior as rated by staff; and, 
changes in youths’ self-esteem 
based on self-assessment of their 
own social, moral, and emotional 
competence.

A Self-Esteem Assessment Scale 
(SEAS) is utilized with youth in care, 
a Behavioral Rating Scale is used 
with youth on Gear One and on Gear 
Three, and an extensive Program 
Configuration Checklist (PCC) 
evaluation is completed twice yearly 
by staff, with results disseminated at 
quarterly staff meetings.

For more information concerning 
the initial research study following 
the design and implementation 
of ESSENTIAL©, please contact:  
Gayla Sherman at 701-255-2773, 
ext. 304, or at gayla.sherman@
charleshallyouthservices.com.

Q.   Does the research show
          that the program is 
effective?

A.    Twelve (12) years of research
           on the program demonstrated 
The ESSENTIAL CURRICULUM© to 
be effective.  Several key research 
findings included:

In several schools, both in-school 
and out-of-school suspension 
rates and the need for disciplinary 
actions were reduced significantly.  
In one urban-core public school, 
suspension rates for violence 
reduced by 85% in just one school 
year.

	High-using teachers of 
the program achieved 
approximately twice the 
behavioral changes in 
students as low- and medium-
using teachers.
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	There was no difference 
in effectiveness among 
socioeconomic groups, nor 
among different racial groups.

	There were no differences in 
effectiveness of the program 
between boys and girls. 

	The longer the program was 
taught from year to year, the 
greater were the changes 
in children’s attitudes and 
behaviors.

	There were significant 
positive differences between 
ESSENTIAL© students and 
control students in willingness 
to admit errors; persistence in 
accomplishing goals; empathy 
and kindness; appropriate 
control of emotions and 
self-discipline; appreciation 
of those unlike themselves; 
less bullying, put-downs, and 
other aggressive behaviors; 
willingness to act responsively; 
ability to stand up for 
themselves.

	Schools with high-using 
teachers across all grade levels 
reported fewer incidents 
of behaviors requiring the 
principal’s intervention or office 
referrals for disciplinary action, 
some with a 90% reduction.

High-using teachers and principals 
reported significant changes in the 
school culture as a whole.

There is a high correlation in the 
upper grades between knowledge 
of the four principles and concepts 
taught in the curriculum and 
academic achievement measured by 
grade-point average.

In two years (2007, 2008), the 
collaborative effort between Charles 
Hall Youth Services and The Teel 
Institute resulted in meaningful 
changes in the culture of an agency 
providing residential foster care to 
significantly troubled adolescents 

and teenagers.  Not only did staff 
buy into the vision and put their 
new knowledge to work in their 
own attitudes and behaviors, but 
also youth responded to those 
changes.  Staff increased their ability 
and willingness to respond to youth 
with respect, encouragement, and 
empathy.  Guidelines set by staff for 
youth behavior became significantly 
more reasonable, fair, and consistent.  
Staff expectations of each individual 
youth became much more realistic, 
taking into account that youth’s 
history, circumstances, abilities, and 
needs.  Consequences for wrongdoing 
or mistakes moved from a punitive, 
adult-centered and inconsistent 
model to one designed to help youth 
learn and take responsibility for 

correcting their own behavior in the 
future.  

Staff provided more opportunities 
to allow youth to contribute positively 
to life shared by youth and staff in 
the group home setting.  Staff began 
to deliberately and consciously 
incorporate teaching of principles 
and skills that build self-respect in 
youth into their interactions and 
programming, and to specifically 
praise and positively reinforce youth 
for demonstration of these skills.  
Most importantly, staff built the 
bridge between internal positive 
feelings of “goodness” and self-
respect to the demonstration of the 
targeted behaviors and attitudes.  

Overall analysis of the youth 
data indicated that youth changed 
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their behaviors and, subsequently, 
felt better about themselves as 
well.  Analysis of the pre-post youth 
behavior demonstrates that youth 
improved their ability to admit 
and correct mistakes, to fulfill their 
responsibilities, to use self-control 
when needed, and to respect their 
rights as well as the rights of other 
youth and of staff.

Both staff and agency leaders 
came to view the organization as 
significantly more aligned with 
standards of best practice for youth 
development and residential care.  
The ESSENTIAL© Program is aimed 
at giving Charles Hall youth the 
opportunity to learn and practice 
the behaviors that they need to 
lead secure, productive lives after 
they leave residential foster care.  
There was real evidence of change 
in youth behavior (2007-2009).  
Equally important, educating staff 
in new and better ways of working 
with their foster care youth brought 

monumental change in how the staff 
perceived and carried out their roles 
at Charles Hall Youth Services.

Q.   What is the carryover
          from grade to grade?  Can 
new students or foster care 
residents benefit from the 
program if they haven’t had it 
in previous months or years?

A.    Because the program is a spiral
           curriculum, new students or 
foster care residents can learn the 
concepts of the program at any point.  
Research results showed that new 
students entering a class that had 
had the program in preceding years 
were able to catch up quickly and 
were not left behind in that particular 
classroom or grade.  However, 
longitudinal results also demonstrated 
a more powerful effect for having 
been exposed to the program for 
several years in a row.

Q.   Do professionals like the 
          program?  Do they use it?

A.    Using both structured
           interviews with trained, 
professional interviewers who were 
not a part of the Institute project 
staff and written questionnaires, 
over 2,000 instructors have given 
input to the development and 
implementation of the ESSENTIAL 
CURRICULUM© over the years.  There 
is overwhelming support for the 
program.  Approximately 75% of all 
users were classified as medium or 
high users.  Approximately 90% of 
all teachers who taught ESSENTIAL© 
in the pilot study liked it, saw its 
relevance, thought it was effective 
with students, and continued to use 
it in subsequent years.  In high-using 
classrooms, teachers were uniformly 
committed to the program and had 
high praise for its effectiveness.

Residential workers, too, who 
were involved in the initial transition 
from a negative points behavioral 
management system to the 
ESSENTIAL© gears programming at 
Charles Hall would agree that, with 
ESSENTIAL©, not only is the group 
home environment more conducive 
to the development of emotional 
stability and psychological 
resiliency for youth, but there 
is greater staff confidence that 
youth will integrate principles that 
are essential for maintaining and 
growing in resiliency and stability 
once the adolescent or teenager 
transitions out of the residential 
care setting.  For youth in residential 
care, consequences relate directly 
to learning and accountability, not 
to punishment, which often has no 
learning opportunity.  Sometimes 
the learning can be uncomfortable, 
but often it is inspiring and increases 
the young person’s desire to do even 
better next time when faced with a 
mistake.
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Q.   Is the program effective
          with all children, or does 
it only work with certain types 
of children in certain types of 
environments?

A.     The Teel Institute’s pilot study
           was specifically designed to 
answer this question, and carefully 
selected the study group to reflect 
a wide range of socioeconomic 
groups, racial groups, and types of 
schools.  When the program was truly 
used in the classroom, there was no 
difference in effectiveness of the pilot 
program between boys and girls, 
racial groups, economic standards (as 
measured by percentage of students 
utilizing free-lunch programs), 
or between private, parochial, 
proprietary, or public schools.  Data 

was gathered in three states (Kansas, 
Missouri, and Arizona), in four 
school districts, and in a variety of 
private settings.  No differences in 
these demographic indices were 
discovered.  In primary grades, 
ESSENTIAL© is effective with all kinds 
of students.  During the past couple 
of decades, the program expanded to 
include special educational settings, 
treatment facilities, alternative 
schools, and rural environments.

Q.   Can this program be
          considered a violence 
prevention program?

A.    The program has been  
            evaluated for outcomes and 
effectiveness – violence prevention 
being one outcome measure that 

is often of interest.  In one urban 
school that implemented ESSENTIAL© 
in Grades K-5 during the course of 
one school year, in-school and out-
of-school suspensions for violence 
and aggressive behavior were 
reduced by more than 80%.  Bus 
conduct citations also were reduced 
significantly, dropping from 249 the 
previous year to only 38 the year that 
the curriculum was implemented.  
In many other schools, principals 
reported significant decreases in 
office referrals for inappropriate 
behavior.  In a rural elementary school 
of about 350 students, discipline 
referrals and repercussions reduced 
by approximately 90% over a three-
year study period.
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Q.   Residential foster care
          workers have so much 
to do. . . . How can something 
else be added to an already 
demanding schedule and direct 
care role?

A.    When the ESSENTIAL© pilot
               project and accompanying 
research began, the research study 
facilitators carefully interviewed 
teachers using the ESSENTIAL 
CURRICULUM© to determine how 
they worked the program into their 
busy teaching schedule.  In many 
instances, teachers reported that they 
could not teach academic subjects 
without first in some way having 
the behaviors taught by ESSENTIAL© 
operational in their classroom 
environment.  Most teachers view the 
program as a classroom management 
process, plan, or program that they 
must have in place anyway, and 
the majority of teachers found that 
the amount of time spent on The 
ESSENTIAL CURRICULUM© greatly 
reduced the amount of time spent in 

IMPLEMENTATION
How is ESSENTIAL© actually implemented?

discipline discussions, trying to create 
or restore order in the classroom, and 
solving daily problems.  ESSENTIAL© 
has been described as “providing me 
a systematic means of doing what I 
have to do anyway, in order to teach 
the academic subjects I need to 
teach.”

Charles Hall Youth Services’ 
residential workers and program staff 
found, like teachers, that ESSENTIAL© 
provided a new vocabulary and 
language, as well as structured 
conversations, activities, and 
learning opportunities that made 
workers’ jobs often easier and more 
productive as staff worked with 
youth to finish homework, do chore 
responsibilities, strive toward conflict 
resolution, and not get wrapped 
up in the “drama” that so often 
accompanies group home living.

Q.   How can the ESSENTIAL©

          lessons be integrated into 
other existing program areas 
which are operational in the 
residential or academic setting?

A.    In most elementary schools,
              ESSENTIAL© can be taught 
as a stand-alone subject or topic.  
However, many teachers reported 
that they also weaved the principle 
concepts and topics into the 
classroom day – during transition 
times, on the playground, and in 
the lunchroom.  Teachers often, 
particularly after the first year of 
implementation, used the thematic 
nature of ESSENTIAL© to interface 
with other topics such as math, 
science, and health.  Often, educators 
found that beginning the day with an 
ESSENTIAL© lesson or discussion set 
the tone for the entire day, resulting 
in fewer problems throughout the 
day because of focusing children’s 
attention intentionally on the four 
principles.

In the residential setting, 
ESSENTIAL© is integrated both 
formally and informally.  Formal  
implementation happens weekly in 
planned group counseling sessions 
with each group home.  Curricula 
include implementation of nine 
modules which focus on the four 
principles and related topics.  
Multiple weeks are given to each of 
the modules and utilize a variety of 
teaching methods to accommodate 
the various learning styles of youth 
in care, their differing ages, and their 
differing thinking capabilities.  Both 
formal and informal implementation 
happens in weekly individual 
counseling sessions that youth 
have with their respective group 
home social worker.  Informal, but 
intentional, implementation is seen 
regularly in the group home setting 
through visual cues (e.g., posters), 
discussions in the day-to-day activities 
of driving to school, eating meals, and 
having “late night.”  The Gear Program 
is where the formal implementation 
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of ESSENTIAL© sees the progression 
and advancement of the child through 
the Charles Hall program experience.  
Gear levels include:  Orientation, Gear 
One, Gear Two, Gear Three, Honor 
Gear, and in some cases, Transition 
Gear.  With each gear level, youth 
focus on the four principles and 
the development of introspection, 
empathy, competence, and thinking 
skills.  As a youth advances through 
the gears, they evidence to our 
program team greater integration 
of the four principles into their daily 
lives.

Q.   What support do staff
          get when they implement 
ESSENTIAL© programming?

A.    Charles Hall staff is trained in
               ESSENTIAL© throughout 
their tenure.  Trainings include:  
ESSENTIAL© Orientation, ESSENTIAL© 
Basic, ESSENTIAL© Intermediate, 
ESSENTIAL© Advanced, ESSENTIAL© 
Core, and ESSENTIAL© Boosts.  
Content reviews the philosophy 
and ideas of ESSENTIAL©, its view 
of character, integrity, and self-
esteem, and how it differs from other 
programs.  In addition, trainings can 
focus on moral reasoning and child 
development, the psychology of 
self-esteem and how trauma impacts 

the development of self-esteem.  As 
staff participate in advanced levels 
of training, focus is given to hands-
on implementation of concepts, 
problem-solving, and real case 
studies.  

Q.   How has Charles Hall
          Youth Services truly 
made ESSENTIAL© a part of the 
Charles Hall Experience?

A.    Charles Hall Youth Services can
               report, without hesitation, that 
the residential climate has changed 
dramatically and positively with the 
cessation of a negative points system 
and punitive model that was used 
prior to 2006.  Beginning with using 
the four principles and the common 
language and vocabulary of the 
program, one easily recognizes a 
change in environment that allows 
for relationships to develop, trust to 
develop, learning to take hold, and 
youth to become more accountable.  
Subsequently developed discipline/
consequences plans based on the 
constructs and theory of ESSENTIAL© 
have produced remarkable changes 
in youths’ behaviors.  Today’s 
program utilizes natural and logical 
consequences, rather than illogical 
consequences, so that youth are 
provided the opportunity to learn 

from their mistakes, no matter how 
large or small.  It is only from making 
a strong connection between the 
mistake and the consequence which 
is logical or natural that integrated 
learning and lasting change can take 
place.

Q.   Can all youth benefit from
          the program, even with 
their respective mental health 
diagnoses and accompanying 
challenges?

A.    Professionals who have worked
               with children with special 
needs, be they mental or physical, 
tell us that these children benefit 
as much as any other child from 
the principles and ideas taught with 
ESSENTIAL©.  One of the key tenets 
of the ESSENTIAL© philosophy is that 
everyone, regardless of abilities, 
capacities, challenges, limitations, or 
special circumstances:  1) has self-
respect as one of the most primary 
and basic of needs, and 2) must 
employ the principles and concepts 
taught by ESSENTIAL© to be successful 
in their lives, their endeavors, and in 
their interactions with others.  It could 
be argued that, indeed, it is these 
children in particular who can benefit 
most from ESSENTIAL©.  Research 
with younger children has shown that 
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children who began with the lowest 
scores in self-respect made greater 
gains after experiencing ESSENTIAL© 
than children who had higher scores 
at the start.

Several schools have used the 
program in special applications, with 
significant success.  One school, 
located in Brunswick, Georgia, served 
students with severe emotional, 
psychological and behavioral 
disorders, in Grades K-12.  In the 
first year of implementation of the 
program, students were graduated 
from Grade 12 for the first time in 
17 years, and all credit was given 
to the presence of The ESSENTIAL 
CURRICULUM© in the high school.  
Significant positive changes were 
noted throughout the school at all 
grade levels.

Q.  How can music teachers, 
art teachers, coaches, and 

other program specialists 
utilize ESSENTIAL©?

A.  Once again, the program’s ideas 
and concepts can be as easily 

incorporated into these arenas as 

they can in the grade-level classroom, 
even without benefit of the 
curriculum.  This is why transferring 
The ESSENTIAL CURRICULUM© to the 
residential foster care setting at 
Charles Hall proved prudent and filled 
with potential for greater success in 
relational, and biologically and 
psychologically respectful, best 
practices.  Posters, group norms, 
expectations, vocabulary, and 
processing of discussions that come 
up normally in the course of the day 
are all opportunities to reinforce and 
incorporate the concepts of 
ESSENTIAL©.  

Q.  How does the program 
relate to what counselors 

and social workers do?

A.  The philosophy and curriculum 
content is consistent with 

counseling best practices, 
methodologies, and strategies.  
Charles Hall’s social workers and 
counselors incorporate the language 
of ESSENTIAL© into counseling 
sessions.  ESSENTIAL© can be paired 
easily with individual or group work 

related to special topics like anger 
management, healthy relationships, 
discerning feelings, grief, self-harm, or 
bullying.

Q.  Where has ESSENTIAL© 
been implemented 

beyond the classroom or 
Charles Hall Youth Services?

A.  This program during the past 
two decades has been used 

extensively in camps and youth-group 
environments such as 4-H, Boy Scouts 
and Girl Scouts, and the YMCA.  In 
addition, parent groups and business 
leaders, as well as animal protection 
groups like the Humane Society, have 
implemented ESSENTIAL©.  The Teel 
Institute partnered with local Parents 
as Teachers for early childhood 
applications, as well as the State of 
Kansas for adult applications in the job 
retention and welfare-to-work arenas.  

The Institute has developed 
applications for after-school-
care programs, welfare-to-work 
training, residential foster care, and 
early-childhood parent education 
programming.
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Can you tell us more about Charles Hall Youth Services 
and its leadership staff, as well as the principal 

creators of The ESSENTIAL CURRICULUM©?
In 2008, Charles Hall Youth Services 

received the first-ever Diversity Award 
from the Missouri Slope Areawide 
United Way.  In 2014, the agency 
was named one of five organizations 
across North Dakota with the Caring 
Community Award, presented by 
Prevent Child Abuse North Dakota 
(PCAND).  One of the first agencies 
to receive this statewide recognition, 
Charles Hall accepted the award in a 
formal presentation at the North Dakota 
capitol with Governor Jack Dalrymple 
and First Lady Betsy Dalrymple.  In April 
2014 during Child Abuse Prevention 
Month, Charles Hall celebrated its 
work to provide high risk children in 
foster care with safety and community 
supports necessary to thrive and be 
healthy.
  

Gayla Sherman, MSW, 
CIT, CCTP – Co-Executive Director of 
Programs and Resource Development 
– has over 30 years of experience in not-
for-profit management, programming, 
and resource development – including 
serving as Executive Vice President 
for Central Baptist Theological 
Seminary (Kansas City).  Since the 
1980s, Sherman has served several 
not-for-profit agencies throughout 
the Midwest, as well as in Texas and 
Kentucky.   Her work has included 
residential treatment programming, 
a large domestic violence shelter and 
program, an urban core homeless 
shelter, and community-based service 
programs for low-income families in 
the Greater Kansas City area.  She has 
multiple years of resource development 
and programming experience from work 
in higher education and theological 
education, as well as with Girl Scouts.  
She worked as Congressional Office Staff 
for U. S.  Representative Les Aspin (WI) 
in Washington, DC, and as Producer/

Writer for the National Public Radio 
affiliate (Austin, TX) where, in 1984, 
Sherman was awarded the Barbara 
Jordan Award for Best Radio Public 
Affairs Programming.  In 2007, she 
received the Missouri Slope Areawide 
United Way Leadership Award, and 
in 2014 she received the Zonta Rose 
Award (International Women’s Day) for 
her humanitarian work and advocacy 
for women.  Board service has included 
the National Association of Social 
Workers (ND), the North Dakota 
Association of Nonprofit Organizations 
(NDANO), North Dakota’s Association 
of Addiction Counselors, the American 
Re-EDucation Association, National 
Advisory Committee for Women 
in Leadership (The Association of 
Theological Schools in the U. S. and 
Canada), Greater Missouri Leadership 
Challenge, and the Greater Kansas City 
Council on Philanthropy.  Sherman 
holds a Master of Social Work degree 
(Baylor University) and Theology degree 
(Southern Baptist Theological Seminary, 
Louisville, KY), a Bachelor of Journalism 
degree (University of Texas at Austin), 
and is a Certified Clinical Trauma 
Professional (CCTP).  She joined Charles 
Hall in August 2004.

Gayle Klopp – Co-Executive 
Director of Administration and 
Operations – has worked in both not-
for-profit and for-profit organizations 
over four decades.  His extensive 
background is in human resources 
and business operations, program and 
staff development, and accounting and 
computer database design.   Having 
consulted with numerous major national 
corporations, Klopp’s experience ranges 
from working with small businesses to 
industries with over 14,000 employees, 
spanning 37 states and partnering with 
companies internationally.  Klopp has 

Charles Hall Youth Services began in 
1965 and established its original boarding 
home for Native American youth in 1966.  
In the 1970s and 1980s, two additional 
group homes were added and the 
agency grew to serve both adolescent 
and teenage boys and girls from all 
backgrounds in three, neighborhood-
based group homes:  Hall Home (1960s), 
Good Bird Home (1970s), and Case Home 
(1980s).

At Charles Hall Youth Services, the goal 
is for today’s at-risk youth to discover 
their innate strengths, develop important 
life skills and become psychologically 
resilient.  We seek to meet the needs of 
adolescents and teenagers in a holistic 
way, using strengths-based interventions, 
trauma-informed care, and therapeutic 
relationships to support youth emotionally, 
mentally, physically, and spiritually.

Forming strong affiliations with 
professional groups which focus on 
serving children and families is important 
to Charles Hall.  Some of the agency's 
memberships include:
	Council for Health and Human 

Service Ministries/United Church  
of Christ

	Festival of Children Foundation
	NAADAC, The Association for 

Addiction Professionals
	National Association of Social 

Workers (NASW)
	North American Association of 

Christians in Social Work (NACSW)
	North Dakota Association of 

Nonprofit Organizations (NDANO)
	North Dakota Association of 

Residential Child Care Facilities 
(RCCF)

	North Dakota Conference of Social 
Welfare

	North Dakota Suicide Prevention 
Coalition
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served as Director of Human Resources 
for American Baptist Homes of the 
Midwest, Senior Benefits Analyst for 
MDU Resources, Inc., and for multiple 
years as a consultant in health care and 
other regional and national companies 
(Farmland Industries, La Petite 
Academies, Ingersoll Rand, Premium 
Standard Farms, Unisys).  Over the 
years, Klopp has been active in civic 
and church leadership roles, including 
service on finance committees, trustee 
boards, special committees, deacon 
councils and numerous other roles.  
In North Dakota, Klopp has played an 
active role as member of the NDANO 
Public Policy Committee.  Nationally, he 
served on the governance committee 
of the National Board for the United 
Church of Christ’s Council for Health 
and Human Service Ministries (CHHSM) 
and as a board member for the 
American Re-EDucation Association.  
Klopp holds a Bachelor of Business 
Administration and Religion degree 
from Luther College (IA) and is a U.S. 
Marine Corps veteran.  He joined 
Charles Hall Youth Services in July 2005.

Dan Foster, MSW, LCSW – 
Director of Programs – first joined 
Charles Hall in 2005 as Program 
Director through 2009.  He rejoined 
the agency in the same capacity again 
in April 2016.  Foster has worked as 
a social services professional with 
children and families since the late 
1980s in agencies providing out-of-
home care and mental health services.  
Sought after for his strengths-based 
knowledge and training skills, Foster 
maintains a purposeful belief that 
even the most difficult children and 
families have usable contributions and 
assets.  Foster joined Dakota Central 
Social Services (four counties) to serve 
as Child Welfare Programs Supervisor 
following his initial tenure with Charles 
Hall Youth Services.  While there, he 
developed and directed programming 
to better serve fathers who found 
it difficult to engage in traditional 

parenting services.  He also served 
as a member of North Dakota’s Child 
Welfare Strategic Planning team.  Other 
professional positions have included:  
Program Director for Adult and Child/
Adolescent Inpatient Psychiatric 
Services at North Dakota’s State 
Hospital; Child and Family Therapist 
for Manchester Residential Treatment 
Center in Bismarck, ND; Clinical Social 
Work Supervisor for Casey Family 
Programs (ND); Therapist, Children’s 
Mental Health Day Treatment Program, 
Catholic Family and Child Services in 
Yakima, WA; Cross Roads Alternative 
High School Counselor in Yakima 
and Program Coordinator for the 
Connections Independent Living Skills 
Program (Children’s Home Society of 
Washington); and, as Youth Counselor 
for Epic, a youth crisis residential center 
in Yakima.  His skills include training 
in leadership, supervision, project 
design and management, conflict 
resolution, and risk management.  
Foster has volunteered extensively for 
community boards and task forces, 
including the Bismarck Area Regional 
Out-of-Home Placement Prevention 
Task Force.  Over the years, Foster 
has taught parenting classes, parent 
support groups, and coordinated multi-
disciplinary community “wrap-around” 
teams.  His professional certifications 
include:  Adolescent/Child Mental 
Health Specialist, Life Space Crisis 
Intervention (LSCI), Response Abilities 
Pathways (RAP), Developmental Audit 
Certification, and ND Child Welfare 
Certification.  Foster earned a Master 
of Social Work degree from Eastern 
Washington State University and a 
Bachelor of Arts in Social Sciences from 
Trinity Western University in Langley, 
British Columbia.

Tomi Cimarosti – Director 
of Residential Services – began her 
work with Charles Hall Youth Services 
in 2005.  A graduate of Minot State 
University (ND), Cimarosti holds a 
Bachelor of Science in Criminal Justice 

degree and minor in Psychology.  She 
began her work in residential foster 
care with Charles Hall as a direct care 
worker.  She quickly advanced to the 
leadership role of a group home and 
served as Residential Care Manager 
(House Manager) in 2010.  Following 
her service as Interim Residential 
Director in 2014, Cimarosti became the 
Director of Residential Services for the 
agency in July 2014.  She is an enrolled 
member of Standing Rock Sioux Tribe.

The Teel Institute for 
the Development of 
Integrity and Ethical 
Behavior was a 501(c)3 public 
charity located in Kansas City, MO, 
and Prairie Village, KS, for two 
decades, beginning in the 1990s.  
The Institute was dedicated both to 
basic and applied research in moral 
psychology and to the development 
and dissemination of programming 
in the affective domain – specifically 
educational programs to address 
moral development, character 
education, and self-valuing of children 
and adolescents.  Over a 20-year 
period, The Teel Institute developed 
and tested a classroom-based, age-
appropriate spiral curriculum in Grades 
K-12 designed to develop social, 
moral, and emotional competencies 
in youth to prevent problems such 
as underachievement, substance 
abuse, bullying, hopelessness, and 
depression.  Program content included 
what researchers learned are the 
skills and behaviors that are critical 
for emotional stability, psychological 
well-being, and the prevention of 
mental illness.  The Institute has served 
approximately 30,000 students, their 
teachers, and their families since the 
mid-1990s.  Close to 100 schools in 
the Kansas City metropolitan area, as 
well as an additional 20 schools in St. 
Louis, MO, the Atlanta, GA, area and 
New Jersey have used the program.  In 
addition to the school-based program, 

22



ACKNOWLEDGEMENT

Charles Hall Youth Services is thankful to the many individuals, 
corporations, and foundations which support the organization and its 

efforts.  As a community-based foster care provider, Charles Hall Youth 
Services recognizes that it truly takes a village to raise a child 

 . . . using promising and best practices . . . strengths-based, solution-
focused methods . . . individualized, child-centered programming that 

instills renewed hope . . . and, ultimately an environment that  
promotes emotional stability, psychological resiliency, and safety.

the Institute has developed applications 
for after-school-care programs, YMCA 
and 4-H programs, welfare-to-work 
training, residential foster care, and 
early-childhood parent education 
programming.  The executive staff of 
the Institute included the following 
team members.

Leslie T. Dunn, PhD, was the 
Executive Director of the Institute 
and was responsible for the overall 
strategic direction of the organization, 
including advocacy in character 
education locally and nationally, public 
speaking, research and evaluation, 
development, publication of books 
and articles, and consultation.  Dunn 
served as Director of the Research and 
Development, Strategic Planning, and 
Training departments for the Ewing 
Marion Kauffman Foundation before 
leaving the Kauffman Foundation 
to start The Teel Institute (mid-

1990s) to continue the work on The 
ESSENTIAL CURRICULUM© by forming 
a freestanding nonprofit organization 
in the Greater Kansas City area.  
Dunn earned her bachelor’s degree 
at Williams College (MA) and holds 
both master’s and doctoral degrees 
in Research Psychology from the 
University of Kansas.

Donald E. Wilson, EdD, 
was the Director of Operations 
at the Institute and had primary 
responsibility for day-to-day operations 
in program development, training, 
facilities management, training, 
education, and client support for 
schools using the Institute’s programs.  
Wilson had served as a classroom 
teacher, counselor, principal, associate 
superintendent for curriculum and 
instruction, and superintendent of the 
nationally recognized Shawnee Mission 
School District in Kansas.

Sue N. Teel, MA, was the 
founder and developer of The 
ESSENTIAL CURRICULUM© curricula and 
served as the Director of New Program 
Development for the Institute.  Teel 
developed and designed the program 
materials used by students, parents, 
teachers, and counselors.  In addition, 
she coordinated and managed the 
production of all teaching materials 
required to implement the programs 
of the Institute.  During her career as 
a classroom teacher, Teel developed 
extensive expertise in curriculum 
and instruction, reading, outcomes 
evaluation, and education reform 
methods and strategies.

Copyright Sue N. Teel, 2000.
Charles Hall Youth Services, 2008.

Strategic National and Regional Collaborations
Appelstein Training Resources, LLC

ChildTrauma Academy
Dakota Institute of Trauma Therapy, PC

Decoteau Trauma-Informed Care and Practice, PLLC
Growing Edge Training, LLC

International Trauma Training Institute, LLC
Reclaiming Youth International

Search Institute
Starr Global Training Network

Traumatic Stress Institute (TSI) of Klingberg Family Centers
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“It has taught me that, no matter how hard things get,
I’ll always pull through.”

11-year-old

“In all of my professional career, I have never used a set of lessons that so 
directly influenced both my teaching and my students.  The children’s sense of 
self-control, responsibility, and risk-taking was so much a part of the learning 
environment that I had to spend very little time ‘controlling’ behavior.  This is 

one program that every school in America needs to know about!”
Classroom Teacher

“It is a program for children and adults everywhere.”
Direct Care Worker

Respect  •  Dignity  • Self-Control  •  Ethics  •  Self-Esteem  •  Caring

ESSENTIAL©
PROGRAM

CHARLES HALL YOUTH SERVICES

Character  •  Honor  • Integrity  •  Responsibility

Reason  •  Principle  • Rights  •  Self-Discipline  •  Morality  •  Truth  • Justice

CHARLES HALL YOUTH SERVICES
PO BOX 1995
BISMARCK, NORTH DAKOTA  58502

www.charleshallyouthservices.com


